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SALTO-YOUTH STANDS FOR…
…‘Support and Advanced Learning and Training Opportunities within the YOUTH in Action 
programme’. The European Commission has created a network of eight SALTO-YOUTH Resource 
Centres to enhance the implementation of the European YOUTH in Action programme which 
provides young people with valuable non-formal learning experiences.

SALTO’s aim is to support European Youth in Action projects with priorities such as Social 
Inclusion or Cultural Diversity, with actions such as Youth Initiatives, with regions such as 
EuroMed, South-East Europe or Eastern Europe and Caucasus, with Training and Co-operation 
activities and with Information tools for National Agencies.

In these European priority areas, SALTO-YOUTH provides resources, information and training 
for National Agencies and European youth workers. Several resources in the above areas are 
offered via www.SALTO-YOUTH.net. Find online the European Training Calendar, the Toolbox for 
Training and Youth Work, Trainers Online for Youth, links to online resources and much more…

SALTO-YOUTH actively co-operates with other actors in European youth work such as the 
National Agencies and Coordinators of the Youth in Action programme, the Council of Europe, 
the European Youth Forum, European youth workers and trainers and training organisers.

THE SALTO-YOUTH INCLUSION RESOURCE CENTRE
THE SALTO-YOUTH DIVERSITY RESOURCE CENTRE

The SALTO Inclusion Resource Centre (in Belgium-Flanders) and the SALTO Diversity Resource 
Centre (in the UK) work together with the European Commission to include specifi c target groups 
in the Youth in Action programme (e.g. young people with fewer opportunities and from different 
cultural minorities). SALTO-Inclusion and SALTO-Diversity also support the National Agencies 
and youth workers in their inclusion and diversity work by providing the following resources:
• training courses on inclusion & diversity topics and for specifi c target groups at risk of social 

exclusion
• training and youth work methods and tools to support inclusion & diversity projects
• practical and inspirational publications for international inclusion & diversity projects
• up-to-date information about inclusion & diversity issues and opportunities via the Newsletters
• handy commented links to inclusion & diversity resources on line 
• an overview of trainers and resource persons in the fi eld of inclusion & diversity and youth

For more information and resources have a look at the Inclusion pages and the Diversity pages 
on the SALTO-YOUTH website: 

www.SALTO-YOUTH.net/Inclusion/ & www.SALTO-YOUTH.net/Diversity/
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INTRO 

The European Youth in Action (YiA) programme (http://ec.europa.
eu/youth/) is a non-formal educational programme for young people,
for international leisure-time youth projects with a clear non-formal 
learning component. The Youth in Action programme was designed 
to be complementary to the formal educational programmes such as 
Socrates (for schools & teachers) and Leonardo (vocational training). 
It opens up opportunities for young people who are not in education or 
vocational training.

WHY AN INCLUSION
& DIVERSITY   
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The Youth in Action (YiA) programme aims to 
be open for ALL young people. However practice 
tells us that some groups of young people have 
diffi culties fi nding their way to these easy-to-
use funds and support for international mobility 
projects (youth exchanges, voluntary service etc).
Therefore the European Commission created 
the SALTO Inclusion Resource Centre - working 
on the inclusion of ‘young people with fewer 
opportunities’ - and the SALTO Cultural Diversity 
Resource Centre - working on cultural diversity 

and combating racism. SALTO Resource Centres provide training and resources to improve the 
quality and quantity of YiA programme projects in priority areas. 

Since the two co-ordinating SALTO Resource Centres both work against discrimination and 
exclusion (because of socio-economic reasons, ethnicity or religion, disability, cultural belonging, 
sexual orientation, geographical situation, level of education,…), they decided to organise together 
four introductory training modules for youth workers on how to make their youth work more 
“inclusive” and “culturally diverse”. The courses were hosted and co-organised by the Youth in 
Action programme National Agencies in Belgium, Czech Republic, Malta and Sweden (or their 
partner organisations).

YiA projects can be very useful in the fi ght against racism and exclusion (see previous SALTO 
Inclusion courses www.SALTO-YOUTH.net/TCinclusion/ and Diversity courses at www.SALTO-
YOUTH.net/TCdiversity/), but it is also the day-to-day youth work practice that determines how 
welcome ‘different’ young people feel in the youth organisation or youth service.

This booklet leads you step by step through the issues linked with Inclusion and Diversity in 
international youth projects and local youth work. It gives youth workers and other practitioners 
working directly with young people concrete tools for making their projects and youth work 
more inclusive, and reaching a diverse target audience. Equally we hope it could be a source of 
inspiration for policy makers regarding social inclusion and cultural diversity. 

 BOOKLET?



11INTRO | WHY AN INCLUSION & DIVERSITY BOOKLET?



12 ID BOOKLET |  WWW.SALTO-YOUTH.NET/INCLUSION/ & WWW.SALTO-YOUTH.NET/DIVERSITY/

WHO AM I? 
IDENTITY
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Who Am I? - this is the starting point on our journey toward inclusion and diversity. 

Exclusion and diversity is often based on the fact that people are different – but we can be 
different in so many ways. Sometimes we are obviously different, but often it is diffi cult to put 
our fi nger on what exactly it is that makes us ‘special’ and yet the ‘same as others’. Therefore we 
fi rst need to have a look at Identity, at who we are ourselves. It is only after we have developed 
an understanding of who we are and where we come from that we can analyse how our identity 
is at play in our relations with other people.

What’s in a word: identity
Dictionaries give two meanings to the word Identity: On the one hand Identity refers to the 
essential character that identifi es somebody, the set of characteristics that belong uniquely to 
oneself (e.g. ‘identity card’). But on the other hand Identity refers to ‘sameness’, the fact of being 
the same or alike (e.g. ‘identical’).

Conclusion: Identity is what at the same time distinguishes us from others AND makes us the 
same as others.

Encarta.msn.com, Merriam-Webster.com

We believe inclusion and diversity starts at an individual level, by simply getting to know 
ourselves. By becoming conscious of who we are, it is also easier to see and name what we have 
in common with others and how we distinguish ourselves. As we are working with young people 
and probably wanting to enable them to undertake a similar exploration, it is absolutely essential 
that we do this for ourselves, FIRST.

Tip
As we take you through this discussion about identity, bear in mind how you might involve 
young people in the same process, using the information, exercises and tools provided. Or 
you could adapt the activities and do them with your management board, with parents, with 
other people…

WHO AM I? | IDENTITY
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DISCOVERING OURSELVES
There are many ways to get to know yourself - from meditation to self-assessment questionnaires, 
from free association to theatre. You can either have a look inside yourself, or you can use 
someone else as a mirror, who shows you things about yourself. At the SALTO ID modules we 
took some time for personal refl ection before interacting with others to fi nd out who we are.

SOLO MOMENT
An activity to enable participants to consciously take time to identify and refl ect on the elements 
that build their own identity. Foresee approximately 40 minutes (including 10 minutes for self-
refl ection).

Take the group of participants outdoors (the beach, the forest,…) or to some other relaxed 
setting. Introduce the aims and reasons of your activity(ies). You could tell the participants of 
your activity that that you will be working on issues of identity and make the link to inclusion & 
diversity. 

Ask participants to go into the woods or onto the beach and take 10 minutes individually 
(without disturbing each other) to refl ect on who they are, how do they perceive themselves: 
“what makes you the person you are today?”. They should fi nd a private space (not too far away) 
and symbolically draw a circle around them in the sand or ground. 

You can suggest a few questions to help self-refl ection, such as: 
• What are the elements which build you as a person?
• How would you describe yourself?
• Which experiences of inclusion and which experiences of diversity were signifi cant in building 

the person you are today?
• At what times do you usually feel included and/or excluded?
• How do you feel now, at this precise moment?
• What is making you feel comfortable? What is making you feel uncomfortable? 
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After 10 minutes give a sign (whistle, wave your arms,…) to round up people. 

Debriefi ng
Not many people take the time to consciously refl ect on themselves - i.e. to stop, stand still, deal 
with the silence, feel connected with the present moment (time) and the actual environment 
(space), feel their heart beat and look into themselves. Some questions for debriefi ng:

• Was it hard or easy? Why?
• Did it feel awkward? Why?
• What were the easiest things to think about? Which were more diffi cult?
• What could be the benefi ts of thinking about oneself?

Tip
Young people may tend to make fun and legitimately boycott situations of self-exposure. Make 
sure that there is a calm and respectful environment in the group when they are thinking and 
sharing. Do not force people to share their feelings if they don’t feel comfortable to do so. Make 
it clear why you are doing this activity: where it comes from and where it should lead to. 

Refl ection ‘solo’ about Who am I?

WHO AM I? | IDENTITY
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Taking time out from day-to-day routine to refl ect can be very benefi cial. It gives people some 
time to put their lives in perspective. Often people just do this without stopping and thinking what 
is important for them. The Solo activity can be used to demonstrate the value of self-refl ection 
to discover things about ourselves, about who we are, about what we fi nd important. Whatever 
methods you use, it is valuable for you as a youth leader, as well as for the young people, to 
allocate time for assessing your own feelings and evaluating your own actions on a continuous 
basis, in order to lucidly direct and re-direct change.

Another way of analysing one’s identity and sharing its results with others is to visualise the 
different elements of your identity. It is an interesting exercise to put your main refl ections on 
paper and share it with others. They can be a mirror and show you their image of you, which 
does not always coincide with the view you have of yourself. Following is a creative activity that 
allows participants to share elements of their identity and start a discussion about the essence of 
being who they are.

THE ID T-SHIRT
A creative way to identify and register the elements that make up one’s identity. 

You could start from scratch or do this activity after the Solo Moment described above. 

Ask participants to put on paper which are the 
important elements of their identity. “What 
elements make you the person you are today?” 
Give participants 15 minutes to think about this 
individually and to write or draw the elements 
down on a graph of a person. Their notes are for 
personal use, they don’t need to be shared.

 

Who am I?

16
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Many young people wear T-shirts to express who they are (e.g. fans of specifi c music groups, of 
clothing styles, fl ags and symbols,…). We would like to create a similar symbolic T-shirt for each 
and every participant. When the thinking about Identity is done, you can ask participants to transfer 
these ideas in a creative symbolic way onto a blank “ID T-shirt” using a variety of material.
E.g. if being male or female is an important part of identity for them, they can glue, pin, sow or draw a 
fe/male sign on the T-shirt, and so on. You could bring your own ID-T-shirt as an example.

Material needed: 
• a ‘blank’ T-shirt for everyone (you can ask them to bring an old T-shirt, or buy some T-shirts 

without motives/drawings on them)
• enough pieces of textile or material (cloth, felt, ribbon,…) in different colours and textures to 

stick on the T-shirt or textile pens or paint (or normal markers)
• utensils to cut and stick the material on the T-shirt: scissors, pins, sowing equipment, Velcro, 

textile glue, stapler,…

You can make the T-shirts as fancy as you want – depending on people’s skills, on the material 
(and money) at your disposal and the time available. However, the nicer the T-shirt, the more 
likely people will be proud of their T-shirt and keep the T-shirt. The T-shirts will be worn during 
the next stage of the Identity discovery.

Tip
Always adapt activities to your target group: if your group likes street art, you may want to 
draw graffi ti on your T-Shirts; if you work with blind or visually impaired youngsters, you may 
want to create T-shirts with relief; if you work with business men, you could ask them to write 
on second hand ties;…

Making ID-shirts Wearing your ID with pride

WHO AM I? | IDENTITY
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DIG-DEEPER GROUPS 
When people have fi nished their ID T-shirts, ask them to put them on for everybody else to see. 
This offers the opportunity to look into the elements that each person has chosen to focus on. 
This exercise is about sharing the elements that make up their identity (as expressed through 
their T-shirts) and to discuss values and beliefs. Participants should respect one another and 
there is no need to disclose things one does not want to share.

It would be nice to create a relaxed and cosy atmosphere for this exercise. You could darken the 
room and light some candles (check fi re regulations), or you could provide pillows or carpets 
to sit on the fl oor, burn some incense or whatever you think creates a good atmosphere for 
exchanging about personal matters. Set the room up so that you can have different subgroups 
of 4 or 5 persons.

In order to have enough time for discussions, we suggest you allow at least 1 hour for this 
activity.

Divide the group in smaller groups of 4 or 5 participants in different corners of the room(s) e.g. 
around the candles or on the pillows. The different groups will be given four questions, one at a 
time, and asked to discuss them in their group, with each person being given the chance to talk. 
They will have 15 minutes for each question.

• What do the symbols on my T-shirt mean?
• What do I love – what am I passionate about?
• What makes me jealous?
• What would I kill for?

The facilitator can go around the groups, to see how fast the groups are fi nishing. According 
to the pace of each group, introduce the next question as soon as the group has fi nished with 
the previous one. Have a few extra questions up your sleeve, just in case some groups go much 
quicker than others - be fl exible and manage time wisely! 

Our experience is that by talking about T-shirts, instead of talking about ourselves directly, 
enables most of us more easily to share personal information. It is important to debrief this 
activity and enable participants to verbalise any strong emotions felt during the sequence of 
activities. Some suggestions:

18
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• How was it to refl ect about yourself, about your identity?
• Did you discover new things about yourself? About others?
• What can we conclude about identity? What is it?
• How does identity play in contacts with others?

As a follow-up, you can invite young people to decorate the room with their T-shirts, and create 
an ‘ID gallery’ to be enjoyed over the following days.

IMAGES OF IDENTITY
It is good to refl ect about one’s own identity and share this with others, to become conscious of 
who I am and what is important to me, but maybe it is also useful to get some ‘theoretical frames’ 
or ways of looking at Identity. Many models have been developed to depict (cultural) identity, 
the classical ones being the onion and the iceberg. 

You can of course simply present and explain these models in a theoretical way. Or alternatively 
you could use the methods below to show these models more in a dynamic and funny way 
(depending how ‘interested’ your group is). After the introduction of these models, you could 
ask the participants to adapt them to their own lives and identity.

Candles to create a warm sharing atmosphere

WHO AM I? | IDENTITY
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THE ONION MODEL OF IDENTITY
You could invite ‘Shrek’, a cartoon fi gure well known to many young people, to explain the onion 
model to your audience. ‘Shrek’ explains at a certain moment in the fi lm (chapter 6-00:25:14-
00:27:45) the concept of identity by using the metaphor of the onion with multiple layers.

Material needed: A dvd/video player and projector or TV, the Shrek video or DVD. If you don’t 
have access to this equipment, you could use the transcript of the dialogue (below). But even 
with the fi lm you could hand out the transcript because the video goes very fast and funny (you 
can also translate it into your language).

The transcript of Shrek’s dialogue describing the onion model:

 Donkey: I don’t get it. Why don’t you just pull some of that ogre stuff on him (Lord Farquaad)? 
Throttle him, lay siege to his fortress, grind his bones to make your bread, the whole ogre 
trip.

 Shrek: Oh, I know what. Maybe I could have decapitated an entire village… and put their heads 
on a pike, gotten a knife, cut open their spleen and drink their fl uids. Does that sound good 
to you?

 Donkey: Uh, no, not really, no.
 Shrek: For your information, there’s a lot more to ogres than people think.
 Donkey: Example?
 Shrek: Example? Okay, um, ogres are like onions.
 Donkey: [Sniffs] They stink?
 Shrek: Yes… No!
 Donkey: They make you cry?
 Shrek: No!
 Donkey: You leave them out in the sun, they get all brown, start sprouting little white hairs.
 Shrek: No! Layers! Onions have layers. Ogres have layers. Onions have layers. You get it? 

We both have layers. [Sighs]
 Donkey: Oh, you both have layers. Oh. [Sniffs] You know, not everybody likes onions. Cake! 

Everybody loves cakes! Cakes have layers.
 Shrek: I don’t care… what everyone likes. Ogres are not like cakes.
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 Donkey: You know what else everybody likes? Parfaits. Have you ever met a person, you say, “Let’s 
get some parfait,” they say, “No, I don’t like no parfait”? Parfaits are delicious.

 Shrek: No! You dense, irritating, miniature beast of burden! Ogres are like onions! End of story. 
Bye-bye. See ya later.

 Donkey: Parfaits may be the most delicious thing on the whole damn planet.

You can use this clipping from the video to 
introduce the onion model (you could draw 
the onion diagram or have it pre-prepared). 
You could draw an example of someone from 
the group and/or ask participants to draw their 
own onion and list the different layers which 
are important for them: the most important one 
inside, the less important ones outside.

You could use this as a start for a discussion:
• Has it happened to you that you were being limited to one of your layers? What happened? 

How did you react? What else could you have done?
• Is the division between layers of your identity clear? What consequences does that have?
• Do the layers stay the same? Or do they change? Is it necessary that they stay the same? What 

are the advantages and disadvantages?
• …

We are all onions with different layers

WHO AM I? | IDENTITY
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The purpose here is to raise participants’ awareness of the fact that each person’s identity is made 
of multiple elements and is unique. Sometimes people focus on one element of identity (often a 
different one) and attribute all this behaviour to this one element of identity, whereas a person is 
a lot more. It is unfair and uncomfortable to be ‘locked up’ in one part of their identity.

For example: a black guy is a good dancer. This is not due to his ethnic or cultural origin, even less 
due to his skin colour, but certainly because of personal interest and skills, maybe because of his 
profession (if he is a dancer or choreographer), maybe because of his family or friends (who are into 
dancing) etc.

Here’s a depiction of another way of thinking of identity – the iceberg model.

Again, as with the onion model, you could ask participants to fi ll the iceberg with experiences 
they have had of differences with other people or cultures. Some guiding questions:
• What are the elements of the iceberg they diverged on? 
• Were these elements visible or not? (above or below the surface)
• How did you fi nd out about these differences? (especially if the differences were invisible e.g. 

values, approaches,…)
• What can you do to make these cultural differences clear?
• …

More about models of culture and their relevance for youth work in the “Training-Kit on 
Intercultural Learning” of the Council of Europe & European Commission’s Youth Partnership. 
Download it from www.youth-partnership.net or www.SALTO-YOUTH.net/Toolbox/ 

Visible

Invisible

Appearance
Age 

Gender...

Emotions

Body languages

Temperament
Character

Time perception
...
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PERCEPTIONS & MISCONCEPTIONS
Perception is a selective process because our senses and our memory are limited – we do not have 
the capacity to know and experience everything. The stimuli that surround us are infi nite – the 
world is huge and made up of uncountable elements - but we can only capture a tiny portion of 
reality and we can only retain a tinier portion of that!
 
The fi rst gateway between the world and ourselves is our senses - but these number only fi ve and 
they are limited. We can only speculate about what the world can be, we can never feel it as it 
really is (as our sense of touch is limited), or see it as it really is (as our sight is limited), or hear it 
as it really is (as our hearing is limited), or smell it as it really is (as our sense of smell is limited), 
or enjoy the full fl avour of it (as our taste is limited).

Perception exercises
Read the following text:
 A 
 BIRD
 IN THE
 THE CAGE

What did you read? Did you see anything strange in the text?

Many people do not notice that one of the words is written double until you tell them. This is how 
perception deceives us. We think we see things and actually see them wrongly.

The F’ing exercise
A similar perception exercise: Read the following sentence and count how many times the letter 
F is used:
 Finished Files are the Re-
 sult of Years of Scientif-
 ic Study Combined with the
 Experience of Many Years

How many letter Fs did you count? Again, many people only count three but in fact there are more. 
Because we read fast and focus on the general meaning of a sentence, we often forget the small 
words, such as ‘of’. This shows how we tend to block out information from our perception. 

WHO AM I? | IDENTITY
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An example: Seeing differently
Different animal species capture reality differently: some are just able to pick it up in bright day 
light, others are able to capture it in total darkness; some can view it from miles away, others can 
only catch it at a distance of a few centimetres; some sense it in three dimensions, others in two 
dimensions; some capture its colours, others catch its vibrations or its electric fi elds. 

Strange though it seems, butterfl ies taste with their feet and dogs see only in black and white. 
There is only one reality, but each species “sees” it differently. Equally, though only one reality, 
it is seen differently by each human being.

Raising awareness of our limited perceptions, could make young people (and yourself and 
your colleagues) become conscious that what they see is not 100% reality. It could be a starting 
point to dig deeper and fi nd out what is behind some of their judgements or pre-judices. Did 
we see/ hear/ taste/ feel/ smell it right?

PERCEPTION & IDENTITY
Identity is what we have in common with certain people and groups (belonging, culture, family 
values,…) and at the same time what makes us different (personality, unique combination of 
belongings,…). The way we see things (perception) is determined by our identity. Who we are 
and where we come from determines how we perceive reality.

This also means that sometimes we tend to see things the same as people from the groups we 
belong to, but at the same time it could also be because of our different personalities that we 
perceive things differently. This can lead to painful misconceptions or misinterpretations. 
Therefore it is important to raise awareness in young people about differing perceptions and 
how to deal with them.

For example, humans “see” and perceive the world differently to each other. One reason for 
this are our physical and mental differences: we have different abilities, e.g. we can be visually 
impaired and hear and smell more accurately than average. Another reason, however, is our 
cultural differences – we were brought up and taught to select and interpret data from reality in 
predetermined ways, e.g. we can look at a dog and “see” a pet or a potential meal, as well as we 
can look at a cow and “see” a sacred animal or a steak or hamburger. 
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Here are some exercises to raise awareness about different perceptions:

HOW LONG IS A MINUTE?
Ask everybody to stand up with their eyes closed. From your sign all people should mentally 
count one minute and when they think the one minute is over they should sit down in silence 
and they can open their eyes. The facilitator has a stop-watch and notes down the times when 
people are sitting down. Chances are that there is a relatively big gap between the shortest and 
the longest minute.

A MAP OF THE WORLD
Ask participants to draw a map of the world on a piece of paper. When they are fi nished, ask 
them to compare with each other and with the real map. Depending on where you come from 
(or have been before), you will probably draw a better map of the places familiar to you. This is 
particularly interesting if you have a group of young people from different origins. It becomes 
even more interesting if you have American, Russian or Japanese participants in the group. They 
put their own country in the middle of the map – not Europe.

Debriefi ng
• Did you forget some countries? Did you make some big mistakes? Which part of the world did 

you draw best? Why?
• Would the results of the exercise have been different for people from other countries or 

continents, for people with a disability, for men and women,…? 
• Are different perceptions of 1 minute or the world map due to our identity? Why (not)?
• What can we conclude about perceptions? Are there correct and wrong perceptions?
• How can we deal with different perceptions?
• …

WHO AM I? | IDENTITY
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Food for thought
The kind of thing Albert Einstein might have said: “Put your hand on a hot stove for a minute, 
and it seems like an hour. Sit with an interesting person for an hour, and it seems like a minute. 
That is relativity!” 

‘Perceiving’ means forming an opinion about others and about whatever surrounds us; it is an 
active process attempting to make sense of incoming information. The process of perceiving is 
continuous and unstoppable – whenever our conscience is awake, we perceive. The mind doesn’t 
have an On and Off button! We always have an opinion, even when we do not want it! 

The advantage of this is that we continuously learn from what surrounds us – we learn from 
past experience in order to anticipate the future, and thus act in a more appropriate way. The 
disadvantage is that we continuously stereotype – we base our opinions on our past experiences, 
i.e. in what we have learned through our cultural models and our own personal experiences, 
and we tend to make generalisations and judgements. We perceive and judge the world that 
surrounds us through our own cultural glasses.

More exercises about perception and cultural identity in the SALTO Toolbox for Training 
(www.SALTO-YOUTH.net/Toolbox/) and in the Education Pack of the All Different, All Equal 
campaign (www.alldifferent-allequal.info)
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SOCIALISATION
Where do our perceptions (but also our values, opinions, assumptions,…) come from? They 
have been created throughout our lives, in our education, via our experiences,… It is a sort 
of programming that has taken place that makes us see one thing rather than another. This 
‘programming’ is called socialisation. It is the process of adopting the behaviour patters of the 
surrounding culture or social group. It allows you to function properly within that social group 
of people (because you learn to say the things as they understand it, you learn to interpret things 
in the same way, etc).

An exercise to show how socialisation works
Photocopy the following on a big sheet of paper or on an overhead transparency.
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1 Ask half of the group to close their eyes – and show the A B C horizontal line to the others 
(cover the 12 & 14). They should only observe for a few moments what they see. Take the 
paper away.

2 Ask the other half of the group to close their eyes – and show 12 13 14 to the group that had their 
eyes closed fi rst (cover the A & C). Let them observe what they see for a few moments. Take 
the paper away.

3 Everybody can watch again – and then you only show the character in the middle (covering 
the A, C, 12 and 14). Ask everybody to write down immediately what they see. – Ask what 
people wrote down.

Debriefi ng
• What did you see? Did you see different things?
• Why did the different groups (that closed their eyes at different moments) see something 

different? Some saw the letter B and some the number 13.
• Does a similar procedure happen as well in real life? Examples?
• What conclusions can we draw from this exercise?



Perceptions depend on what the observer has seen before, and has learned to see before. If we 
always saw a dog on our aunt’s lap, it becomes for us a pet and no hair on our head would think 
of eating it. But if we have seen dogs in the butcher’s shop and on our plate from when we were 
a kid, we would most likely not have any ethical problem eating it.

Understanding the process of socialisation makes young people realise that there is a variety of 
different ‘programming’ possible. It makes it crystal clear that of course people will not react the 
same way to different issues. Young people come to become aware of diversity: not everybody 
is the same.

But we should not fall into the trap of complete relativism, where everything is acceptable 
in its own context. There are basic values that most people adhere to: human rights, respect, 
democracy, security,…

More about Human Rights Education in Compass (a Human Rights manual) and Compasito 
(a child-friendly manual for human rights education in out-of-school activities)
www.coe.int/compass/

Another conclusion one could draw is that young people are not necessarily themselves responsible 
for how they react to difference (different cultures, classes, belongings, disabilities,…) HOWEVER 
it should also be made clear that socialisation is a process and that the way we perceive the world 
and how we behave changes over time. Just do the simple exercise to compare our lives and 
values with those of our parents or grand-parents, or with those 100, 200, 500 years back. The 
message is that perceptions, behaviours and values do change over time.

WHO AM I? | IDENTITY 29
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PERCEPTION & YOUNG PEOPLE
Why do we suggest to you to work with young people and their perceptions? We believe that it 
is vital for young people and youth workers (and everybody else) to be conscious of the coloured 
glasses that we are wearing. The way we see and interpret things is quite logically different from 
other people’s perceptions, because they were ‘programmed’ differently. So difference is normal!

On the other hand we also stressed that our (and other people’s) behaviour, perceptions, 
values,… evolve with time. So it is possible (and even likely) for people to change over time. This 
leads us to the conclusion that it is limiting to pin people down on one thing they once did. If a 
person once was uncomfortable with others from a different culture, gender, sexual orientation, 
disability,… this doesn’t mean that they will always be. People have the capacity to change and it 
is also possible to actively work towards becoming more open and comfortable with difference. 
People can change!

An important message that youth work could give to young people, is that within these different 
approaches to life, one is not intrinsically better than the other. Often we think that our way of 
doing is the best, so all the others must be stupid or inferior. However one culture is not better 
or worse than another – they just provide different answers to the same challenges in everyday 
life. When young people are able to see things from different perspectives (of other groups) not 
only does it widen their horizon, but it also gives them a more varied set of possible answers to 
the challenges they meet in their lives. Learning to see things from different sides makes them 
more creative!

So if we know that diversity is a fundamental part of our society (impossible to avoid it), it is 
benefi cial for young people to learn how to deal with this diversity. The ideal situation would be 
that they don’t just tolerate difference, but that they see the inclusion of people from different 
origins and groups in their circle of friends and in their lives as an enrichment. It leads to new and 
interesting discoveries, it allows them to learn different things, it stimulates their creativity,…
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YOUTH WORK AND INCLUSION & DIVERSITY? 
The challenge of inclusion and diversity in youth work is to create opportunities for young people 
to enjoy diversity and to learn to see things through different lenses. Youth work can be a place 
where young people can interact with people from different groups, with whom they otherwise 
never would have been in contact. These positive experiences with ‘other people’ provide them 
with valuable life skills for modern society with all the diversity it entails.

Youth work can stimulate young people’s self-confi dence to explore unfamiliar settings, to meet 
new and different people, to be curious,… By providing these opportunities to meet difference, 
we develop their critical thinking and become increasingly open-minded, so as to be able to value 
diversity and truly learn from each other, as opposed to rejecting or accepting each other’s views 
based only on assumptions, stereotypes and/or prejudice.

Here are some exercises that help young people to look at things through different glasses..

Dots and lines
Look at the arrangement of dots below. Then try to join the 9 dots using only 4 straight lines, 
without lifting the pen from the paper, and passing through each dot only once. 

You probably fi nd it hard to succeed because you perceive the nine dots as a square. In fact you 
see a square, before any other shape, because you are a product of a particular society: European 
industrialized society is full of geometric fi gures (e.g. if you are reading this booklet in a printed 
version, you are holding a rectangle right now!) and square forms are part of your world. If you 
restrict the lines to the area of an “imaginary” square, you will never succeed. 

WHO AM I? | IDENTITY
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Yet, if you were born and raised in the Wai-Wai tribe of the Amazonian Forest, this exercise 
would probably be easier, as you would hardly perceive the nine dots as a square; and why is 
that? Because there are very few square objects in the rainforest. Wai-Wai minds will not be 
restricted by such a self-imposed mental barrier. So try to think beyond the square to fi nd the 
solution…or ask a Wai-Wai Indian if you see one!

Tip
The solution to the square is at the end of the booklet.

Another example of how we can be limited in our perception:

Numbers and words
Below you will fi nd a logical sequence where nothing is random. Try to fi nd out the logic behind 
this sequence and add one more valid row to it:

1
11
21

1211
111221

Try the exercise fi rst before reading the solution below!

Solution: What do you have in the fi rst row? One (1) number one (1) = 11. And now, what do you 
have in the second row? Two (2) number ones (1) = 21. And now the third row? One (1) number 
two (2) and one (1) number one (1) = 1211, and so on… This means that the logical solution for 
the last row is: 312211 = three (3) number ones (1), two (2) number twos (2) and one (1) number 
ones (1)

You might have been struggling to fi nd the answer in the activity above, since you might be 
making use of arithmetical logic (counting, calculating, adding, subtracting… all the systems 
you were once taught whenever dealing with numbers). But when you try to see the exercise 
with “verbal lenses”, reading the numbers, then the solution is easy 
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We have included these simple activities relating to perception as we think they are interesting 
and an entertaining way for young people to think about how our social reality shapes and 
limits us. 

Food for thought
James Dewar - “Minds are like parachutes, they work best when they are open.” 

More exercises about thinking out of the box in the SALTO Toolbox for Training 
www.SALTO-YOUTH.net/Toolbox/

SUMMING UP
With these fi nal perception activities, we have completed the “Who Am I? Identity” chapter of 
this booklet. In summary, we have explored the following issues: 
 
√ the dual meaning of identity – uniqueness and, at the same time, “sameness”
√ the importance of self-refl ection and fi nding time to do this
√ methods of exploring the deeper components of identity - values 
√ methods of depicting and sharing identity
√ models for visualising identity 
√ how perception is subjective
√ how different ways of perceiving lead to different identities
√ how perception is shaped by the society and culture in which we live

WHO AM I? | IDENTITY
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ME 
AND THE OTHER

In this chapter of the booklet, we arrive at the second signpost on 
the journey, “Me and the Other”. At this point we start looking at the 
relationship between who I am and how I experience other people. 
Expressed in different words, this is the relationship between the 
“Me” we have previously explored and everyone who is not me (and 
therefore different to me - what we are describing collectively as the 
“Other” here). 
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ME IN THE MIDDLE
In our opinion, there is an important, fi rst principle to establish here. If I see myself at the “centre” 
and see those outside me as “other”, then perhaps the same applies for everybody else. To all 
those who, for me, belong to this “other” (that is, everybody else), perhaps I am also part of their 
“other”. For example, Ibrahim sees Joan as “other”, but for Joan, Ibrahim is “other”. 

We feel it is crucial to establish this understanding from the very beginning of this stage of our 
journey. It is very easy to see oneself as being at the centre of things, of representing the “norm”. 
By extension, it is also very easy to see others as being off-centre, of not being the norm, of being 
the “abnorm” (if we can make up an English word here).  If we then attach to this the ideas and 
feelings of “right” and “wrong” which exist in all of us (as “Shrek” would readily tell us), we very 
quickly fi nd ourselves at the centre of a personal world in which we are right and everyone else 
is wrong. 

This is not the same as regarding somebody 
else as different. In “centrism” we make value 
judgements. 
So we want to explore it here because, in our 
opinion, an understanding of “centrism” 
makes us more aware when working with 
the issues of inclusion and exclusion, it 
enables us to be more objective. 

One activity we propose to enable you to 
explore this issue, which follows. We have 
named it, “Equiano”, for reasons which 
you will understand when you look at the 
summary of the activity which follows.

ME AND THE OTHER
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“EQUIANO”
This activity involves using extracts from a book written by an African (Oladuah Equiano) in the 
eighteenth century, which describe his fi rst experience of European culture. The aim of the activity 
is to enable participants to explore their own cultural perceptions, their own “centrism”. 

Do not explain the purpose of the activity to participants and don’t introduce the activity 
as “Equiano”, otherwise participants are likely to guess the profi le of the writer from the 
beginning.

Tell participants that you are going to read a series of extracts from a book which describe a 
person’s experience. It is their task, individually, to visualise this person, to build up a mental 
profi le of him or her. Tell them that you will read and show them the extracts, one at a time. 
Between each extract there will be a pause to give them time to think about the text and the profi le 
of the person. Ask them to make a few notes each time and so gradually develop this profi le. Tell 
them that it is not very likely they will know the person’s name – the person isn’t really famous. 
Explain that because the English in the text is not so modern, more straightforward terms have 
been added to the text, in brackets. Square brackets indicate words omitted because they would 
make the task too easy. Ask them not to talk during the exercise - if they fail to understand the 
meaning of the text they should raise a hand and you can clarify the meaning for them.

Read the fi rst extract and give or show a copy to participants. With this fi rst extract they will see 
the simplifi ed term in brackets and the empty square bracket, so you can explain this to them 
again. Make sure everyone has understood before proceeding. Then repeat this procedure for 
each extract, making sure everyone understands the text and has time to make a few profi le 
notes each time.

• “I feared I should be put to death (killed), the […] people looked and acted, as I thought, in so 
savage a manner;” 

• “were we to be eaten by these […] men with horrible looks, […] faces, and loose hair?”
• “I was amazed at their…..eating with unwashed hands….”
• “I was amazed at their…..touching the dead.”
• “.…we were totally unacquainted with (we knew nothing about) swearing (bad language), 

and all those terms of abuse..…which they use.”
• “I could not help remarking (noticing) the particular slenderness (thinness) of their women…..

and I thought they were not so modest (pure) as [our] women.”
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At this stage, ask the group for feedback. Invite one or two people to share their profi le with the 
group and then ask who agrees and who disagrees. Quickly establish the general groupings of 
opinion. Then you can introduce one more extract. 

• “I was amazed at their not sacrifi cing, or making any offerings…..” 

You can begin the fuller debriefi ng now by asking them if this fi nal extract changed their view in 
any way. Then ask more questions about the writer’s profi le to clarify further what participants 
felt and to see what common views there were in the group, for example:

• how did you visualise this person?
• from which century do you think this person was?
• did you regard the writer as European or non-European? 

Usually, though not always, participants from European cultural backgrounds develop a profi le 
of a European explorer, missionary, or someone similar, coming into contact with non-European 
cultures in the past. Once you feel you have a fairly comprehensive picture of how the group saw 
the writer, let them know the identity of the writer and the source of the material.

• “The Life of Olaudah Equiano, or Gustavus Vassa the African.” Written in 1789.

Also, give the participants copies of the text including the omitted (underlined) words at this 
stage. 

• I feared I should be put to death, the white people looked and acted, as I thought, in so savage 
a manner: were we to be eaten by these white men with horrible looks, red faces, and loose 
hair? I could not help remarking the particular slenderness of their women…..and I thought 
they were not so modest as the African women.

ME AND THE OTHER
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Now you can explore the profi les and ideas participants come up with, with questions such as:

• were you surprised or shocked when told the identity of the writer/?
• did you identify with the writer or those being described?
• are you surprised at (Western) Europeans being perceived/seen in this way?
• does this teach us anything about prejudice – our own prejudice?
• where do these views come from? 
• can you apply anything you have learnt from this to the present day? 

It is important to debrief this experience for two reasons:

1 Firstly, so that participants have the chance to begin to address any anger or annoyance they 
may feel, perhaps from feeling they have been “tricked” by the activity or from feeling angry 
that “their” culture could be viewed in this way. 

2 Secondly, in order to establish how common, how widespread it is for all of us to see ourselves 
at the “centre”, as the “norm”, looking out at what we regard as different, as the “other” 
(emphasising that we all have this experience at some time, often, even always, in our lives.  

Finally, of course, explain that this activity is aimed at establishing that each of us can be seen as 
the “other” – this is what we share, our common experience. 

Tip
The text extracts can be handed out as copies, cards, shown on powerpoint or overhead 
projector, as you wish.

Having looked at this relationship, at this “centrism” in which I view myself as the “norm” at the 
centre of things, we feel the next step should be to explore where this view comes from, what 
gives this view its characteristics. From where…from whom..?  
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VIEWING OTHERS
As we have established the common experience that we can all be seen, at any time, as the 
“Other”, perhaps it would be appropriate now to explore how we view others.  

Where do we start to look at what infl uences our view of other people? There are, of course, 
dozens of opinions about this, to do with the individual, society, culture, history, faith, genetics 
etc. We propose beginning, for our purposes, by going back to our formative years, our childhood 
and adolescence, and looking at the external factors, those things outside us, which helped 
infl uence and form us.  

Once we have established the sources of our views and feelings about the “other”, then we can 
explore whether there have been any changes in these views and feelings.
Have we changed our views and, if we have, how did they change – by themselves, organically 
somehow, by the impact of societal changes on us, actions we consciously took etc? 

To begin, let us take a few examples of real situations (from the lives of the team who have 
compiled this booklet) in which the authors experienced difference in another person(s) and 
identify their response to the situation (we try to express the situations as we experienced them 
at the time, which is important in trying to think about the infl uences at play at that moment in 
our lives).

ME AND THE OTHER
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When I was about 15, I was at a party with some gay guys, for the fi rst time, and I got into a heated 
argument because I found their views to be too “right wing”. I couldn’t believe that those who I saw 
as being victimised and oppressed in society themselves could hold oppressive views about others. 
Gays had to be left-wing radicals who wanted to change society!  

Having been a trainer for many years, I ran a seminar in which there was a participant in a 
wheelchair. I was a bit nervous around him and was conscious about not suggesting crazy activities 
that involved too much moving or that would attract attention to him. And then one evening in the 
bar, all of a sudden I see this guy, beer in his hand, impressing the girls with all the tricks he can do 
with his wheelchair. So I guess someone in a wheelchair is not necessarily dull and pathetic! 

At the age of around ten I had my fi rst direct contact with a person with tetraplegia ... until then 
my perception of tetraplegic people had been that they were wretched, dependent and mentally 
handicapped ... I met this guy at a holiday camp, and he turned out to be smart and self-confi dent 
– he wanted to do things by himself, pointed out clearly when and how he needed help; besides 
that he was fully integrated in the group – also because he had a wicked sense of humour (also 
something that did not fi t with my image of tetraplegic people – as I had learnt it) ... that whole 
experience shifted my perception fundamentally and made it much easier to interact with 
“challenged” people in general ...
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 “INFLUENCES”- PART I
You can introduce this activity by using the examples just quoted or your own. If you use your 
own, it will feel more authentic and you will feel more included in the process of trusting and 
respecting which is central to this activity.

Ask participants to describe how, in the course of their life, as with everyone else, there have 
been times when they have come into contact with people (one person / many people) who 
they regarded as different to themselves – this could be at any age but emphasise the years of 
childhood and adolescence, their “formative” years. Ask them to recall, in their minds, three 
personal examples (roughly identifying their age when these situations occurred) – what were 
the situations, how was the person(s) different and how did you respond? 

Ask each participant to spend 10 minutes refl ecting in this way. They may wish to make notes 
– or not. 

At the end of 10 minutes, ask participants to fi nd a partner and spend another 10 minutes 
describing and sharing these experiences (5 minutes for each partner). 

Now, the question to ask ourselves about all of these situations is what infl uenced our response, 
why did we respond in such a way? To be specifi c, where did the responses (knowledge, feelings, 
experience) expressed above (by the team who have compiled this booklet), concerning gay 
men, a person in a wheel chair, someone tetraplegic, come from? 

More about working with LesBiGay youth in the SALTO Over the Rainbow booklet 
(www.SALTO-YOUTH.net/OverTheRainbow/) 
More about working with young people with a disability in the SALTO No Barriers, No Borders 
booklet (www.SALTO-YOUTH.net/NoBarriers/)
More about working with difference in the SALTO Guide to European Diversity booklet - also 
available in French and German versions (www.SALTO-YOUTH.net/DiversityResources/)

In answering these questions, we come up with lists of infl uences, some common sources, some 
very individual; brothers & sisters, friends, peers, scouts, parents, teachers, graffi ti, church, 
school, magazines, comics…

ME AND THE OTHER
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The question which then follows for us is - to what extent were each of the infl uences positive or 
negative? We think it is impossible to explore the question of what infl uences our behaviour in 
terms of exclusion / inclusion without looking at what we see as a positive infl uence and what we 
see as negative. Obviously exclusion operates in society and we all contribute to that, to greater 
and lesser degrees, and at different times of our lives. So to identify infl uences as “negative” is 
important when trying to understand, and share, where the pressures to behave in an “exclusive” 
way come from.

Furthermore it is important to identify the positive and negative aspects so that we can go on to 
look at how we have responded to those pressures in our lives since.

“INFLUENCES”- PART II
X

Another original way of depicting infl uencesShaded arrows representing positive and negative infl uences

A pie chart of  infl uences 

Planets of Infl uence: Shadow is negative infl uence
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Ask participants to choose one of the three examples they gave previously and identify 
the infl uences on them which affected their response, in terms of their emotions and their 
understanding. To assist them, use one of the examples you gave at the beginning of this activity 
to identify the formative infl uences on yourself.  Encourage them to consider the following 
possibilities, while stressing that there will probably be others:
• mum / dad / carer / other adult 
• brothers / sisters / cousins
• aunties / uncles / grandparents / others 
• friends / peers (people of the same age-group)
• school / college / education / teachers
• media / TV / newspapers / music / internet 
• cultural infl uences 

Give participants fi ve minutes to begin thinking about this. Tell them to be specifi c and make 
notes if they need to.

Then introduce the next step – using a visual diagram or model to depict and demonstrate 
these formative infl uences to participants. For this, show them a diagram that you have already 
prepared, which pictures the example you have previously described. 

I would choose to use the example of the solar system – the situation you choose to describe can 
be symbolised as the sun and the infl uences can be shown as the planets. The planets can be 
shown further from or nearer to the sun according to their infl uence on the situation, and each 
planet can then be divided according to how much it represents a positive or negative infl uence 
(like the dark and light side of the moon). The planets also have interesting features like several 
moons or rings around them – features which could be used to symbolise a variety of things; for 
example, if the positive/negative separations are not suffi cient to express a particular infl uence, 
moons could be used to represent different degrees of infl uence (strong, medium, weak), and 
rings could be used to demonstrate a vague memory where it is diffi cult to recall accurately etc. 

ME AND THE OTHER
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So ask each participant to choose one of the three experiences they identifi ed previously and to 
design a similar diagram or model (solar system or something which fi ts how they want to show 
things better). Give them 20 to 30 minutes to do this.

At the end, ask participants to display their diagram so that their colleagues can see it. Finally ask 
half the group to stand by their diagrams so that the other half can circulate, study the diagrams 
and ask questions. Then ask the group to reverse their roles. 

Tip
Using a common template, like the solar system diagram, makes it easier to “read” and 
understand everyone’s contribution; suggesting participants choose their own format 
encourages greater visual creativity. Take your pick! 

Here are some examples of the creative ways in which different people have pictured this. As 
you can see, there is a lot of opportunity for innovation in the method of visualising formative 
infl uences on our lives.

Tip
Avoid public spaces when working with confi dential issues which require trust in a group 
– use or create private and intimate environments. 

Finally, our ultimate aim in identifying and describing infl uences is to investigate whether our 
views have changed and, where they have, how this had happened. Particularly, we want to look 
at ways in which we have addressed and perhaps transformed the more negative infl uences in 
order to achieve a more positive outlook. 
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“INFLUENCES”- PART III
Now ask each group to discuss how their individual views of their experience have changed:-
• what and who has infl uenced that change?
• what and who have been the positive and negative impacts in that process?
• what have been the important infl uences or factors in changes or confi rmation of opinion? 

Again, use your own examples from your experience. This is a very important stage in the process 
of identifying infl uences, because we are now beginning to identify how personal change can be 
achieved.
Perhaps you could give participants 5 minutes individually to refl ect on this before a discussion 
in small groups.
Then ask each group to decide on a format for representing these views – this could be a format 
involving the group feeding back as a whole or the group feeding back through individual 
expression/presentation. Giving the participants this choice allows for a variety of response and 
a choice of methodology. 
 

Food for thought
It is important that some deeper personal things are shared if we wish to create an atmosphere 
of trust and, especially, if we wish to go deeper into discussions inclusion & diversity. You as a 
trainer could think of ways to stimulate this trust and sharing.

CONFRONTING DIFFERENCE
Identifying and sharing measures that each of us can take to address our views towards 
“difference”, and perhaps confronting the views we wish to change using strategies that 
colleagues have found effective - this is the paramount aim of this “infl uences” activity.

Through the “infl uences” activity we explore our own identity and what has helped shape it. We 
explore our response to the difference in others but we have not yet really explored the “Other”. 
Perhaps as a result of this activity we might be shown another’s experience and their ways of 
relating to it, but we have not really shared another experience, not really got inside the Other’s 
experience.  

So the activity which follows is designed to do just that. It is designed to enable each of us to 
play the “role” of someone else in society and experience (through simulation) another social 
reality. 

ME AND THE OTHER
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“IN-E-QUALITY STREET” – PART I
This activity is named after a well-known brand of wrapped chocolates (sweets) called “Quality 
Street”. The basic principle of the activity concerns how society rewards inclusion and penalises 
through exclusion. For each example of social inclusion a person identifi es as relating to her/
himself, in this activity, s/he is rewarded (with a sweet). However, each time that same person 
identifi es the example as one of exclusion for her/him personally, s/he is penalised (a sweet is 
taken away). 

Remember though that this is role-play, so each participant takes on the personality and social 
circumstances of someone else (a fi ctional person). It helps people to get into “role” if they choose 
a name for the person they “become”. 

As an example of how the activity works, let’s look at one social situation which refers to travel.  
Imagine two different responses to the question, “Are you allowed to travel abroad?” Julie is 
playing the part of a 19 year-old young man, with a part-time job, who, in her opinion, would 
defi nitely be allowed to travel (he doesn’t need anyone’s permission to travel and he has a 
passport), so Julie receives a sweet. Brian, on the other hand, is playing the role of a 19 year-
old young woman who is a refugee and has no national status, and from his understanding she 
would not be permitted to travel – therefore Brian has to surrender a sweet. 

The roles people are asked to play include more detail than just given. For example, this is the 
full text of the card Julie had: 

You are a 19 year-old young man. You fi nished school without the qualifi cations you needed 
– your mum says you just messed around but it was more complicated than that – you weren’t 
exactly encouraged! You dad came to this country long before you were born and you were 
born here – although some people act as if you don’t belong here. You’ve got a part-time job 
working in a warehouse. 

Find more role cards in Annex on page 90

So although much of Julie’s role is already decided, she still has to use her imagination (and life 
experience of others) when deciding whether the young man whose role she is playing would be 
included or excluded in the different social situations.  
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Tip
It is an interesting strategy to make sure each person plays the role of a person of the opposite 
gender as this makes “difference” even more apparent.

So, to run this activity, begin by asking participants to sit in a circle (with or without chairs). Each 
participant is then given a “role” card – this card describes the person who the participant has to 
play (pretend to be) during the activity (as in the example above) – tell participants to think of a 
name for themselves as the person they will play, once they have read their “role” card (this helps 
them associate with the person more). Make sure all participants understand the information 
given on their “role” cards.

Participants are told they will be asked a series of questions – if they can answer “yes” to a 
question they can collect a sweet (from a box/tin/pile at the centre of the circle of participants), 
if they must answer “no”, they should return one sweet to the central pool. 

As participants are playing the role of someone else, tell them they will have to make some 
decisions (in answering the questions) about that person using their own life experience and 
imaginations. 

As participants collect sweets, they must make a visible pile of them – for everyone to see. Let 
each participant collect fi ve sweets to begin with, and tell them to display them clearly in front 
of them.

The trainer should read each question twice and make sure everyone understands. If participants 
are uncertain about an answer, encourage them to imagine themselves as that person and make 
a decision accordingly.

ME AND THE OTHER
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Here is a list of questions you could ask (again, adapt or change these as you wish):

• Do you or does your parent(s) earn more than twice the national average wage?
• Do you have the right to vote in national elections?
• Do you think you have a good chance of becoming a member of parliament in the future?
• Do you feel alright talking openly about your sexuality?
• Would you feel safe walking home by yourself in the dark at night?
• Do you have a good chance to go to university?
• Are you literate – can you read a newspaper and fi ll in an application form?
• Are you entitled to free medical care?
• Are you allowed to travel abroad?
• Do you have the right to free education up to the age of 18?
• Do you or your family have enough income to live comfortably?
• Do you have regular access to the internet?
• Is the language you speak the offi cial language of your country?
• Do you feel fully part of the society in which you live?
• Do you have a computer at home?
•  Is it easy for you to use public transport?
• Is it easy for you or your parent(s) to fi nd work?

When a participant runs out of sweets, the trainer may choose to “expose” that person (more 
or less depending on how dramatically you want to convey the fact of “exclusion” – e.g. tell the 
participant to keep their arm raised constantly or ask them to leave the circle – whatever feels 
appropriate with the group).

At the end of the questions, ask participants to 
count their sweets. It is very apparent that some 
participants have far more sweets than others.

So who has most sweets?



Tip
There is a set of role-cards at the end of the booklet. They were devised by someone whose 
social and cultural reality is in urban England, but of course you can adapt the role play cards 
to suit the particular social reality you are dealing with. Even better, you could choose to 
design your own role-cards, even make an activity of it with young people. 

Thinking back to Julie and Brian, at the end of the fi rst part of the activity, after about 15 questions 
relating to different social circumstances (e.g. education, gender, sexuality, employment), Julie 
will almost certainly have more sweets than Brian, who may well run out of sweets completely 
(and therefore be thrown out of the activity altogether). There will be similar experiences for all 
those who participate in the activity, with some accumulating many sweets in their role, some a 
few sweets and others fi nding themselves with no sweets left at all. 

The parallel with society and the reality of social privilege, the power of being “included” instead 
of “excluded”, is clearly refl ected in this activity. This is why we have chosen to call the activity 
“IN-E-Quality Street”, because it demonstrates inequality in society, as well as the social reward 
of inclusion (and the “quality” of life this can bring).  

More than simply enabling someone to refl ect on the issues of social inclusion and exclusion 
though, this activity is intended to enable participants to “feel” this. So the activity should be 
continued as below.  

ME AND THE OTHER 49
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“IN-E-Quality Street” – Part II
Now ask participants to briefl y share their feelings in the full group. Then break into smaller 
groups and ask each participant to introduce themselves in their “role”. 

Now discuss and evaluate the experience, asking targeted questions, such as:
• How did you feel in this role?
• Did you feel privileged or excluded?
• (For those who ran out of sweets) Did you feel “stigmatised” (explain what you mean by this)?
• Did the activity refl ect real life in your opinion?
• Did the activity highlight differences and inequalities in society more than you had expected?
• Was the role you played one you found easy (because you could identify with it or know 

someone similar) or diffi cult?
• If diffi cult, why…and how did you make your decisions – where did your “information” come 

from?
• Did you make decisions based on “stereotype”?
• Would you change any decisions if asked the question again?
• Did you feel sorry for yourself, in your role - did you see yourself as a “victim”?
• Do you work with anyone (young person) similar to the role you had to play – how do you feel 

about that person in “real life”?

The questions you ask depend on what you most want to explore with the activity.   Obviously 
the questions are limitless, but the activity has an experiential element which can open up the 
way for a lot of discussion. The trainer can infl uence the direction of this discussion of course. 
It is very important to explore the issues around “stigmatisation” and how the decisions we 
make about the person we “become” in the activity might expose how we stereotype, label and 
underestimate the potential of others. 
This activity touches on one of the most important principles we want to establish in this booklet, 
that potential should always be emphasised, looked for in the “Other”, not defi cit!  

Tip
Always debrief an activity when people have played the role of someone else in a way which 
allows them to separate themselves from the person they have “become”. In this way they can 
address and, if necessary, leave behind any negative emotion they may have felt while playing 
the role of someone else. 
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• Peer Education in Cultural Diversity Projects (2006) - taking you through 5 main 
competences of being a peer educator.

• Measuring Success in Diversity Projects (2005) - a basic project management introduction, 
general hints and tips for evaluating and measuring the impact of your projects.

• Cultural Diversity in Europe (2004) - a short booklet introducing the main situation in Europe 
with regards to anti-discrimination work, with some examples of projects to  illustrate.

Find them all at www.SALTO-YOUTH.net/DiversityResources/ 

Looking for youth work and training methods used at the Inclusion & Diversity Training 
Modules, or about Inclusion and Cultural Diversity? Browse through the SALTO Toolbox for 
Training at www.SALTO-YOUTH.net/Toolbox/

• T-Kit Series: Thematic easy-to-use training-kits for use in training and study
 sessions, Partnership between the Council of European and the European 

Commission for European Youth Worker Training. 
• Organisational Management
• Project Management
• Intercultural Learning
• Methodology in Language Learning
• International Voluntary Service
• Social Inclusion
• Training Essentials
• Under Construction...Citizenship, Youth and Europe
• Funding and Financial Management
• Educational Evaluation
• EuroMed projects

Downloadable at: www.youth-partnership.net or www.SALTO-YOUTH.net/Toolbox/

INCLUSION & DIVERSITY RESOURCES
• All Different All Equal (1995) - Education pack , 
 European Passport against intolerance
 European Commission against Racism and Intolerance, Downloadable from www.coe.int/ecri/ 
• All Different All Equal (2006) - Campaign: www.alldifferent-allequal.info 

FURTHER READING



ID BOOKLET |  WWW.SALTO-YOUTH.NET/INCLUSION/ & WWW.SALTO-YOUTH.NET/DIVERSITY/

• Coaching Guide, SALTO Youth Initiatives (2006) - Lots of tools, methods and advice on 
how youth workers, youth leaders & support persons can coach real youth-led participation 
projects. www.SALTO-YOUTH.net/CoachingGuide/

• COMPASS (2002) - Manual on human rights education with young people, Council of Europe 
& Compasito. A child-friendly manual for human rights education in out-of-school activities, 
www.coe.int/compass/, ISBN: 92-871-4880-5

• Connect, Different faiths (2004) - shared values, Inter Faith Network www.interfaith.org.uk, 
ISBN:1 902906 12 8

• Different In More Ways Than One (2004) - A manual for teachers, youth workers and 
counsellors providing guidance for teenagers on their way to identity, sexuality and respect. 
“TRIANGLE” , www.diversity-in-europe.org

• Joint report on social Protection and Social Inclusion (annual report 2004- 2008) - 
 DG Employment & Social Affairs, European Commission 
 http://ec.europa.eu/employment_social/spsi/publications_en.htm
• European civic Citizenship and Inclusion Index (2005) 
 www.britishcouncil.org/brussels-europe-inclusion-index.htm
• Migrant integration policy index - www.integrationindex.eu
• European White Paper “a new impetus for European youth” (2002) - Education and 

Culture, http://ec.europa.eu/youth/, ISBN: 92-894-2189-4
• Focus for change, class gender and race inequality in the media in an international 

context (1992) - Education pack compiled by Sally Meachim-Dave Richards-Olukemi 
Williams, Focus for Change Organisation, ISBN: 1-87457300x

• The Inclusion of the Other (2002) -  Studies in Political Theory, Jürgen Habermas, 
 ISBN: 0745630464
• Resituating Culture (2004) - Edited by Gavan Titley, Council of Europe, www.coe.int/book/, 

ISBN: 92-871-5396-5
• Theatre of the Oppressed (1985) - Agusto Boal, ISBN: 0-7453-1657-3
• Youth Policy and Social Inclusion (2005) - Critical Debates with Young People, Edited by 

Barry Monica, ISBN: 0415319048

ORGANISATIONS IN THE FIELD
• Council of Europe - European Commission against Racism and Intolerance: ECRI 

promotes intergovernmental co-operation to combat racism and intolerance. You probably know 
them because of the All Different - All Equal campaign and the educational material produced -

  www.coe.int/ecri/ and www.alldifferent-allequal.info
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• D-A-S-H: D-A-S-H is a European/German online platform to exchange good practices against 
racism and exclusion and network between anti-racism organisations. Find a list of good practices,
background dossiers and workshops online or benefi t from the d-a-s-h.org webhosting or email 
addresses amongst other services. - http://d-a-s-h.org/

• European Anti Poverty Network: The European anti-poverty network (EAPN) is an independent 
coalition of non-governmental organisations and groups who fi ght against poverty and social 
exclusion in any European member state. The main objective is empowerment of people and 
groups who are confronted with poverty and social exclusion. www.eapn.org

• European Disability Forum: EDF is a European umbrella organization representing more 
than 37 million disabled people in Europe. Its mission is to ensure disabled citizens’ full access 
to fundamental and human rights through their active involvement in policy development and 
implementation in the European Union. - www.edf-feph.org

• European Network against Racism: Excellent website of the European Network against Racism. 
All information, NGOs, Whom to Contact, events ... Everything you could ever need! 

  www.enar-eu.org
• For Diversity, Against Discrimination: A multilingual website in the frame of the European 

Campaign against discrimination: with campaign info, tv spots, links to relevant EU directives, 
national organisations joining in etc. - www.stop-discrimination.info

• International Movement ATD Fourth World: Working in partnership with people living in 
persistent poverty all over the world. www.atd-quartmonde.org 

• United Against Racism: This organization supports a network of different organizations that 
combat nationalism, racism and fascism. They organize regular seminars and produce information 
sheets, lists of organizations active in the fi eld, an online community and forum and more 

 www.unitedagainstracism.org
• YEN – Youth Express Network: YEN is a network of youth and social workers and organisations 

working on local, regional and international levels with young people with disadvantaged 
backgrounds. They do advocacy, training and studies in the fi eld of inclusion. - www.y-e-n.net

• Youth and European Social Work (Y.E.S. FORUM): Y.E.S. Forum fosters a permanent 
dialogue about the needs and interests of socially excluded young people, promotes the 
co-operation between government bodies and non-governmental institutions and offers 
new instruments for the transnational dialogue as well as strategies which help to use them 
effi ciently - www.yes-forum.org

FURTHER READING
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